Introduction to Materials Development
Teaching materials – according to Tomlinson, B. (2011: xiii), is “anything which is used to help language learners to learn. Teaching materials can be in the form, for example, of textbook, workbook, a cassette, a CD-ROM, a video, a photocopied handout, a newspaper, a paragraph written on a whiteboard: anything which presents or informs about the language being learned. 
Teaching materials form an important part of most English teaching programmes. From textbooks, videos and pictures to the Internet, teachers rely heavily on a diverse range of materials to support their teaching and their students learning. However, despite the current wide availability of English language commercial teaching materials, many teachers still choose to produce their own materials for classroom use. Indeed, most teachers spend considerable time finding, selecting, evaluating, adapting and making materials to use in their teaching. Thus, there are a number of reasons why teachers develop their own materials: 
· A limited number of sources suitable for certain specialised directions
· A need to match the teaching context 
· Cultural and Political reasons
· Mixed-ability groups 
· Insufficient input for certain topics
· The need to meet specific learner objectives
Before starting the course, it is important to clarify the relevant terms that will be used throughout the course (Definitions in Tomlinson (2011: ix-xvii) have been used below).
PPP – this is an approach in language teaching where a targeted language item is first presented by a teacher, then practiced and produced by students. There is also a more recent approach which first focuses on the production before presentation and practice –experiential PPP.
Task – this is an activity in which the learners are asked to use the target language in order to achieve a particular outcome within a particular context (e.g. solving a problem; planning a meeting; selecting candidates for an interview.)
Pedagogic task – this is a task that aims at creating conditions for language learning rather than replicating a real world. Such tasks might not seem authentic; however, they help learners to use and practice the language.
Authentic task – A task which involves learners in using language in a way that replicates its use in the ‘real world’ outside the language classroom. Filling in blanks, changing verbs from simple past to the simple present is, therefore, not an authentic task. Examples of authentic tasks would be writing an email or making a presentation. 
Authentic text – A text which is NOT written or spoken for language-teaching purposes. A newspaper article, a song, a novel, a radio interview, etc. can be examples of authentic texts. A text specifically created to teach grammar or any other language feature is not authentic.
Materials adaptation – Making changes to materials in order to improve them or to make them more suitable for a particular type of learner. Adaptation can include reducing, adding, omitting, modifying and supplementing. 
Supplementary materials – Materials designed to be used in addition to the core materials of a course. They are usually related to the development of the skills of reading, writing, listening or speaking rather than to the learning of language items, but also include dictionaries, grammar books and workbooks.
In developing teaching materials, it is first necessary to learn about the key principles in this endeavour. Tomlinson (2011: 7-23) proposed a set of critical principles:
1. Materials should achieve impact.
2. Materials should help learners to feel at ease.
3. Materials should help learners to develop confidence.
4. What is being taught should be perceived by learners as relevant and useful.
5. Materials should require and facilitate learner self-investment.
6. Learners must be ready to acquire the points being taught.
7. Materials should expose the learners to language in authentic use
8. The learners’ attention should be drawn to linguistic features of the input.
9. Materials should provide the learners with opportunities to use the language to achieve communicative purposes.
10. Materials should take into account that the positive effects of instruction are usually delayed.
11. Materials should take into account that learners differ in learning styles.
12. Materials should take into account that learners differ in affective attitudes.
13. Materials should permit a silent period at the beginning of instruction.
14. Materials should maximise learning potential by encouraging intellectual, aesthetic and emotional involvement which stimulates both right and left-brain activities.
15. Materials should not rely too much on controlled practice.
16.  Materials should provide opportunities for outcome feedback.
Through their experience, teachers also develop their own consideration to adhere to. Graves (2000) summarises the following considerations that teachers regard important in developing materials:
1. Activities should draw on what students know (their experience, their current situation) and be relevant to them.
· to draw on what they know before moving to what is new
· to use what they know as the language basis for the lesson
· to engage their interest
2. Activities should focus on students’ outside of the class needs, if appropriate
· to focus what students’ real-life needs are
3. Activities should build students’ confidence
· to help students feel confident in transferring what they learned outside of class
4. Activities should allow students to solve, discover, analyse problems
· to prepare them for using relevant language means 
5. Activities should help students develop specific skills and strategies 
· to help students transfer skills to other learning situations
6. Activities should help students develop specific language and skills they need for authentic communication
· to help them learn and practice vocabulary, grammar, functions, etc. that they use in real situations
7. Activities should integrate the four skills of speaking, listening, reading, and writing
· to help them engage in all four skills 
8. Activities should enable students to understand how a text is constructed
· to help students gain access to similar texts
9. Activities should enable students to understand cultural context and cultural differences
· to help students understand both the target and their own culture
10. Activities should enable students to develop social awareness
· to help them understand social norms and socialise successfully 
11. Activities should be as authentic as possible
· to prepare students to use language in real-life settings  
12. Activities should vary the roles and groupings
· to engage students in various roles so that they can gain experience of communication from numerous perspectives
13. Activities should be of various types and purposes
· to provide students with sufficient practice of language
14. Activities should use authentic texts or realia when possible
· to prepare students for purposeful use of language that is needed in social and professional settings
15. Activities should employ a variety of materials 
· to meet different learner needs
Even if all the above principles and considerations are essential, the central importance lies in matching teaching materials to syllabus, teaching goals and objectives. Graves brings an example of a framework one teacher used in his teaching practice:
“Decisions about developing materials are rooted in your beliefs, understanding, and experience. They also depend on your goals and objectives… One teacher developed an interesting technique to ensure that the materials he developed for his syllabus were, in fact, a realization of his goals and objectives. He had five goals, to each of which he assigned a different colour. He drew up an initial course syllabus, outlining the activities on a day-by-day basis. He then went through his syllabus chart and underlined each activity according to which goal he felt it addressed. In some cases, a n activity had more than one colour under it. After he had gone through the entire syllabus chart, he was able to see the way in which each goal was or wasn’t being addressed according to how often the colour appeared” (2000:166-167).
Finally, a materials developer needs to follow some principled sequence of steps to produce proper teaching materials that can be effective in teaching process. Tomlinson (2014: 316-317) recommends the following order of actions in the development procedure:
1. Determine the needs and preferences of the students and institution/corporation through questionnaires and/or interviews.
2.Decide what sort of language contexts the course will focus on (e.g. lectures, business meetings). 
3. Decide on the categories for presenting the language in the course (e.g., grammar, function, lexis, situation, topic, communicative skill). 
4. Decide what language skills and sub-skills the course will focus on (e.g., listening, speaking, reading, writing), taking into account learners' and company's objectives.
5. Design the syllabus; will it be cumulative, or will each unit/lesson be independent? 
6. Decide the types of activities that will be used in the course (e.g., individual pair, group, whole class). 
7. Decide on the page layout of worksheets; prepare templates.
8. Prepare the materials.
9. Pilot the materials; collect and collate feedback through questionnaires and interviews.
10. Revise the materials.
11. Use the materials.
[bookmark: _GoBack]12. Get feedback from students, teachers and sponsors during and after the course through e.g., questionnaires, interviews, classroom observations by peer teachers and managers, videotaping of lessons, lesson comment sheets.
 13. Revise the materials if necessary.
 14. Periodically review the course.
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Home assignment
Reflection task
	Based on what you have learnt from this lecture, write a one-page reflection focusing on your own reasons to develop your own teaching materials.



Question/Answer
1. What are definitions of the following terms?
· PPP
· Experiential PPP
· Task
· Pedagogic task
· Authentic task
· Authentic text
· Materials adaptation
· Supplementary materials
3. What are the key principles in developing materials? Which of them do you consider the most useful for yourself?
4. What should be take into consideration when creating activities?
A Practical Task
	Develop your own teaching material using the procedure proposed by Tomlinson (2014). 




 
