Lecture 2. The Key Features of Teaching ESP
English for Specific Purposes (ESP) is an approach to language teaching that targets the current and/or future academic or occupational needs of learners, focuses on the language, skills, discourses, and genres required to address these needs, and assists learners in meeting these needs through general and/or discipline-specific teaching and learning methodologies. (Anthony, 2015:2).
 Being an umbrella term, ESP comprises the following areas: 
· English for Academic Purposes (EAP), which provides learners with the appropriate language skills for pursuing a tertiary-level course taught in English, and/or presenting, researching, and publishing in academic settings. EAP itself is subdivided into:
· English for General Academic Purposes (EGAP)
· English for Specific Academic Purposes (ESAP)
· English for Occupational Purposes (EOP), concerned with enabling a learner to function in English in a particular job or profession. EOP is subdivided into:
· English for Professional Purposes (EPP)
· English for Vocational Purposes (EVP)
Below are some of branches and sub-branches of ESP (Anthony, 2018:14)
[image: ]

So, ESP is a broad field comprising various sub-fields. One of the most widely functioning branches is EAP with its focus on academic settings. Almost all the higher educational establishments offer a course of EAP which prepare students for both undergraduate and postgraduate courses. EAP can be further divided into EGAP and ESAP. Another popular branch is EOP which focuses on professional English. There are many course books available that focus on a certain type of profession (e.g. English for Nursing (McGerr & Allum, 2010), English for International Tourism (Strutt, 2015)). EOP is also subdivided into EPP and EVP. 
But what is important to remember according to Anthony (2018:15) is that
All categories are abstractions; they are simplifications of reality that help us to explain and communicate complex ideas. In reality, there is no EAP or EOP. Instead, we have a continuum of needs that are weighed more strongly in one area or setting than another, or relate to one group more strongly than another. Similarly, we have language features that appear more prominent or frequently in one context that another, and genres and skills that more important for one person or group that another.
ESP has been receiving increasing interest with the focus on different aspects in the field, including investigations into:
· subject-specific content (e.g. Banegas, 2017);
· teaching materials (e.g.García Laborda, 2011);
· discursive and genre features of various academic and professional domains (e.g. Belcher, 2004; Li & Wharton, 2012; Wharton, 2012); 
· learner-centered approach in ESP pedagogy (e.g. Hutchinson & Waters, 1987; Sysoyev, 2000); 
· the application of needs analysis to courses, syllabi and materials development (e.g. Basturkmen 2013; Belcher, 2006; Chostelidou, 2010); 
· cooperation between ESP and content teachers (e.g. Atai & Fatahi-Majd, 2014; Barron,1992; Northcott & Brown, 2006);
· as well as policies and issues at higher education in planning and delivering  ESP courses (e.g. Evans & Morrison, 2011; Hoa, 2016; Murray, 2015;  Murray & Hicks, 2016; Murray & Nallaya, 2016).
As regards the issues in the field,
A widespread issue in many contexts around the world is that ESP teachers rely on their general teacher qualification in English as a Foreign Language and frequently lack expertise to provide instructions for language in specific domains (e.g. Hüttner et al., 2009; Jašková, 2016; Tangirova, 2017), while students expect more input with specialised nature. 
Another commonly observed challenge in the field is the link between teaching resources and students’ needs (Edwards, 2000; Medrea & Rus, 2012). It is noted by Murray and Hicks (2016) that even successful HEI graduates might not match the expectations of professional bodies and are eventually left frustrated and unsatisfied with the language preparation. 
Lockwood (2012:14) argues that research-based approach to ESP syllabus and teaching content design generates “improved outcomes”. In other words, it is important that teachers responsible for developing teaching content should be informed of what their learners need and then comply with the principles formed as a result of research. Murray (2010) suggests focusing on general proficiency, academic literacy and professional communication skills to meet students’ needs and bring their English proficiency to the appropriate level for future workplaces.
Belcher (2009:3) notes the following:
ESP specialists accept the responsibility for finding out what their learners will likely need (and want) to be able to read, write, speak and comprehend as listeners to achieve their goals.
There are some issues widely discussed in the area of ESP. They concern absolute and variable characteristics of ESP. There have been many confusions regarding ESP, its characteristics and methodologies. For instance, Anthony (2018) points out that supporters of ESP talk about how ESP differs from General English and how it motivates learners because it is focused on the content of their specialised discipline. On the other hand, the opponents claim that ESP is narrowly focused on adult learners in workplace settings, and that you can’t be an ESP instructor unless you are an expert in a specialised discipline. Strevens (1988) proposed to look at ESP in terms of absolute characteristics and variable characteristics:
I. Absolute characteristics
· ESP consists of language teaching which is
· designed to meet specified needs of the learner;
· related in content (i.e. in tis themes and topics) to particular disciplines, occupations and activities;
· centred on the language appropriate to those activities in syntax, lexis, discourse, semantics, etc., and analysis of this discourse;
· in contrast with general English
II. Variable characteristics
ESP may be, but is not necessarily
restricted as to the language skills to be learned (e.g. reading only)
not taught according to any pre-ordained methodology 
Dudley-Evans and St.John (1998) also looked at the two types of characteristics:
I. Absolute characteristics
· ESP is defined to meet specific needs of learners;
· ESP makes use of the underlying methodology and activities of the discipline it serves;
· ESP is centred on the language appropriate to these activities in terms of grammar, lexis, register, study skills, discourse, and genre.
II Variable characteristics
· ESP may be related to or designed for specific disciplines
· ESP may use, in specific teaching situations, a different methodology from that of general English
· ESP is likely to be designed for adult learners, either at a tertiary-level institution or in a professional work situation. It could, however, be for learners at secondary school level;
· ESP is generally designed for intermediate or advanced students;
· Most ESP courses assume some basic knowledge of the language systems.
One more important framework has been proposed by Anthony (2018). He distinguishes four fillers. They are:
· Needs analysis
· Learning objectives
· Materials and Methods
· Evaluation 
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Finally, we should touch upon the approaches to ESP teaching. In recent years, various approaches to teaching have appeared which is some cases are complementary and in other competing to ESP:
For example, among such approaches are
· Task-based language Teaching (TBLT) and its variation Problem-Based Learning. Both are quite complimentary to ESP even though their functions overlap. Teachers can use these approaches at teaching ESP
· [bookmark: _GoBack]Content-Based Instruction (CBI), sometimes referred to as Content-Based Learning (CBL) and English-Medium Instruction (EMI) are often seen as competing to ESP
· Finally, there is also approach called CLIL -Content and Language Integrated Learning 
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Useful resources:
Asian ESP Journal 
English for Specific Purposes
English for Specific Purposes World (ESP World)
ESP Today
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Home assignment
Reflection task
	Based on what you have learnt from this lecture, write a one-page reflection describing the features of teaching ESP in your own context.



Question/Answer
1. What is ESP?
2. What are the branches and sub-brunches of ESP? 
3. What aspects of ESP have been researched?
4. What are some of the issues in the field of ESP?
5. What are the four pillars of ESP?
A Practical Task
	Choose a particular branch of ESP and develop an activity or task based on the characteristics of ESP teaching. 
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Figure 3.1 The four pillars of ESP.




