Exploring Learner Needs
“The starting point of ESP is an understanding of the current and/or future academic or occupational needs of learners” (Anthony, 2018:65). It is the defining of clear and specific needs that perhaps distinguishes ESP most strongly from general English language teaching (Flowerdew & Peacock, 2001). 
Needs Analysis is one of the crucial constituents in developing appropriate teaching materials. If there is no information about what teachers, students, parents, and administration (in other words stakeholders) need, it will be impossible to produce the desired materials with expected impact. Even though there has been much development in the field, mismatch between the materials and stakeholders’ needs can still be observed. Teachers may do needs analysis at every class by seeing the effect of the materials that they used. At the same time, students can say if the materials actually help them to learn. They usually evaluate them with their feelings or sometimes when they try to communicate. Moreover, when their opinion is asked, learners can provide the best feedback by drawing our attention to their needs (Azarnoosh et al.,2016).
Definitions 
[bookmark: _GoBack]Brown defines needs analysis as “the systematic collection and analysis of all information used for defining and validating a defensible curriculum” (2016:4).
A broad, detailed definition of needs analysis is provided by Hyland (2006:73):
Needs analysis refers to the techniques for collecting and assessing information relevant to course design: it is the means of establishing the ‘how’ and ‘what’ of a course. It is a continuous process, since we modify our teaching as we come to learn more about our students, and in this way it actually shades into evaluation – the means of establishing the effectiveness of a course. Needs is actually an umbrella term that embraces many aspects, incorporating learners’ goals and backgrounds, their language proficiencies, their reasons for taking the course, their teaching and learning preferences, and the situations they will need to communicate in. Needs can involve what learners know, don’t know or want to know, and can be collected and analysed in a variety of ways. 
Flowerdrew (2013:325) highlights the significance of needs analysis that precedes all other stages: curriculum design, materials selection and /or design, methodology, assessment and evaluation. However, he warns that these stages should not be seen as separate, proceeding in a linear fashion. They should be seen as components of a cyclical process:
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There is growing literature on the use of needs analysis for ESP teaching (e.g. Belcher, 2006; Holliday, 1995) and it has a strong recognition in the field for the purpose of developing well-tailored ESP courses (e.g. Basturkmen, 2013; Chovancová, 2014). By observing the use of NA reported in various contexts over the last thirty years, Serafini et al. (2015) noted some present shortcomings and inconsistencies, arguing that the practice of NA itself has received comparatively insufficient attention so far. However, its significance in developing specially-tailored ESP programmes that are adaptable for local contexts has been widely acknowledged (Belcher, 2006; Bosher & Smalkovski, 2002; Chostelidou, 2010; Holliday, 1995; Serafini et al., 2015). By exploring the practices of NA incorporation into preparing ESP teaching content, the proposed research will, therefore, attempt to further explore its potentials and address the existing gaps in the literature.
Needs analysis guides teachers to select appropriate tasks and content and teachers’ statements of goals and to provide a better understanding of the purpose of instruction for the learners (Kaur, 2007). Drawing on the previous research, McGrath (2002:19) summarises the learner factors that need to be considered in materials development:
1. age range
2. proficiency level in the target language (homogeneity within the learner group)
3. first language 
4. academic and educational level
5. socio-cultural background
6. occupation (if relevant)
7. reasons for studying the target language 
8. attitudes to learning 
9. previous language-learning experience (of the target or any other language)
10. language-learning aptitude
11. general expectations 
12. specific wants
13. preferred learning styles
14. gender distribution
15. interests 
A syllabus and /or a public examination can be the starting point for a profile of needs as they already predetermine what needs to be known (McGrath, 2002). Therefore, it is important that materials are developed with accordance what the learners will use this language for and what they are supposed to be able to do by a certain time for them to demonstrate what they have learned.
Undoubtedly, exploring what learners need is the primary requirement in all the aspects of ESP and especially, materials development. A full-scale, detailed needs analysis usually involves colleting a large amount of data by using various methods and resources (Anthony, 2018:69): Some of the most common include:
· reviews of research literature and best practices
· reviews of current leaning materials and textbooks
· questionnaires/surveys of learners, instructors, administrators, specialists, and employers
· (structured) interviews/discussions with learners, instructors, administrators, specialists, and employers
· Observations of learners and professionals in the target context
· Storage and analysis of learner language and target language
· Testing of learner performance before, during, and after the course 
In exploring the needs of learners, the following types of analyses should be conducted:
A target situation analysis (TSA) – is finding out what learners are required to do with the foreign or second language in the target situation 
A present situation analysis (PSA) -Flowerdew (2013:326-327) notes that “a present situation analysis draws attention to the gap between what student are able to do with the language at the beginning of the course and what they need to do at the end of the course”.  According to him, PSA also includes:
· personal information about the learners: factors which may affect the way they learn such as previous learning experiences, cultural information, reasons for attending the course and expectations of it and attitude to English
· information about the language teaching environment (e.g. resources, administration matters).
Context analysis (CA) – exploring the context of where learning will happen.
Each of these analyses will allow to make evidence-based decisions and prepare the most suitable course content for the learners. 
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Home assignment
Reflection task
	Based on what you have learnt from this lecture, write a one-page reflection describing how you have or plan to explore learner needs before you develop your teaching materials.



Question/Answer
1. What studies have focused on exploring learner needs?
2. What learner factors should be considered in developing teaching materials?
3. What methods and resources are useful for collecting data about learners?
A Practical Task
	Within the selected branch of ESP, which you plan to teach, develop your instrument for needs analysis. Collect the necessary information for you to make decisions for developing your teaching materials. 
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Figure 17.1 Linear vs. cyclical processes of needs analysis (Dudley-Evans and St John
1998: 121).




