Lecture 14
Creating Tasks. Speaking
Outline
· Speaking as a skill
· The significance of proper speaking materials 
· Areas of relevant research studies
· Conditions for language acquisition
· Criteria for Speaking Activities
· Structuring Speaking activities

Azarnoosh et al. (2016:84) citing Burn and Hill (2013) note that speaking is a complex mental process combining various cognitive skills, virtually simultaneously, and drawing on working memory of words and concepts, while self-monitoring. 
Hughes (2010:208), focusing on specific challenges of the speaking skill for learners, stresses that
… the demand of speech processing in real-time conversational and other speaking contexts place tremendous cognitive load on the second language user as they attempt to draw together the various elements from lexical retrieval to syntactic processing to the motor skills of speech articulation. 
The facilitation with real-life activities allowing for effective preparation of students for communication in the language is essential. It is particularly important that the materials developed by teachers can help to equip learners with the necessary skills and sufficient practice. Therefore, much thought must be given when making decisions regarding topics and types of tasks. The world-wide fashion in ELT in regards to Communicative Language Teaching which prioritises the skill of Speaking brings about the need for such materials. However, it must be admitted the types of activities and tasks are of less variety compared to the rest three skills. Hughes (2010:212) points out that there is a large body of research that can be referred to while developing materials for speaking skills:
· Study of spoken corpora
· Conversation analysis
· Discourse analysis and pragmatics
· Work on affect and creativity 
· Interactional linguistics
· Speech processing and psycholinguistics
Burns and Hill (2013:231) therefore note that “… The ELT field is now challenged as never before to ensure teachers have good professional knowledge of the skills involved in spoken communication, and of current ideas about teaching speaking effectively.” Such approaches as making students learn by heart and then recite grammar drill or dialogues are far from helping to develop speaking skills. 
Tomlinson (2018:23) highlights the following five most important criteria for creating conditions for language acquisition showing to what extent various activities may:
(1). expose the learners to a rich, recycled, comprehensible and meaningful input of language in use;
(2). engage the leaners affectively (i.e. involve the leaners’ emotions and or contribute to self esteem and positive feelings about the learning experience);
(3). engage the learners cognitively (i.e. stimulate the learners to think critically and creatively);
(4). pay attention to form during or after a meaning-focused activity 
(5). provide the learners with opportunities to use the target language for authentic communication
Thornbury (2005) suggest a list of criteria for speaking activities:
Productivity -it is obvious that speaking activities should not developed in the way that teachers speak most of the time. It means that, tasks need to be able to engage learners in as much communication and speaking as possible with equal participation of all learners in the classroom. 
Purposefulness - It is also essential that learners have a reason to communicate. This can be achieved by giving particular instructions where learners need to exchange or find out information through communication. We should not neglect the fact that each student has their own background, experiences, opinions and these are already a very rich resource for speaking activities. 
Interactivity – The importance of developing skills for monologues is not high unless there is a preparation for making presentations. Therefore, learners need to learn to take turns, to negotiate meaning, ask and respond to questions. 
Challenge – It is possible to modify the level of challenge in regards to one or the more dimensions given below:
linguistic -this dimension depends on grammatical, lexical and discourse resources which are needed for the learner to be able to complete the task. 
cognitive – this dimension relates to the topic. For example, it is less challenging to talk about personal experiences than discuss political matters. 
psycholinguistic – this dimension can be influenced by what conditions are created for the learners to perform the task. It is also connected to such factors as preparation time, time to complete the activity, interaction patterns and audience.  
affective – in terms of this dimension, the example can be that it is easier to participate in informal talks than give giving academic presentations to a group.  
Authenticity – it is important for learners to practice as much interaction close to real life situations as possible. Even though there are sometimes activities, where learners have to use their imagination, it should be remembered authenticity prepare for a better performance in life communication. 
It is also critical that speaking tasks:
· are up-to -date
· can be used for both genders
· are age-appropriate
· communication-provoking

Structuring Speaking activities
When using a speaking activity, a teacher should think not only about the activity itself but also what happens before and after the activity. Thus, every activity can be seen it terms of:
Pre-task phase 
In this stage, students may be given useful vocabulary to prepare for the activity itself. However, sometimes students may experience difficulties in suing tis vocabulary until they get sufficient practice. Goh (2007:34-35) highlights specific benefits of pre-tasks. According to him: 
· More complex content as a result of deeper interpretation of task demands
· More experimentation with complex or new forms to express complex ideas
· Better monitoring during task performance
· Greater fluency 
· Improved accuracy in selected tasks
Task phase 
This phase is the main part of the learning episode. Depending on the teaching objective, the teacher may engage the learners in the activity based on what they have accumulated during the pre-task phase. 
Post task phase
[bookmark: _GoBack]Goh (2007:22) points out that the main focus here is on “activities that can help learners notice grammar and pronunciation after they have completed fluency-oriented activities” This phase can involve feedback from the teacher on language use or student analysis of their own performances and responses.

References:
Azarnoosh, M., Zeraatpishe, M., Faravani A., Kargozari H.R. (Eds.) (2016). Issues in Materials Development. Rotterdam: Sense Publishers. 
Burns, A., & Hill, D. (2013). Teaching speaking in a second language. In B. Tomlinson (Ed.), Applied linguistics and materials development (pp. 231-251). London: Bloomsbury.

Dat, B (2018). (Ed). Creativity and innovations in ELT Materials Development: Looking beyond the Current Design. Bristol: Multilingual Matters. 
Hughes. R. (2010). Materials to develop the skill of speaking. In N. Harwood (Ed), ELT materials: Theory and practice (pp. 207—225) Cambridge:  Cambridge University Press.

Rahmawati, Nur & Ashadi, Ashadi. (2018). Problem-based English speaking material to enhance students’ critical thinking skills. Jurnal Kependidikan: Penelitian Inovasi Pembelajaran. Accessed on https://www.researchgate.net/publication/330319110_PROBLEM-BASED_ENGLISH_SPEAKING_MATERIAL_TO_ENHANCE_STUDENTS'_CRITICAL_THINKING_SKILLS
Thornbury, S. (2005). How to teach speaking. Harlow: Pearson. 
Tomlinson, B. (2018). Making typical coursebook activities more beneficial for the learner. In (Ed). Creativity and innovations in ELT Materials Development: Looking beyond the Current Design. Bristol: Multilingual Matters.

Further Reading
Basturkmen, H. (2001). Descriptions of spoken language for higher level learners: The example of questioning. ELT Journal, 55(1), 4-l2. 

Goh, C. (2007) Teaching speaking in the language classroom. Singapore: SEAMO Regional Language Centre

Hughes, R. (2002). Teaching and researching speaking. Harlow: Pearson.

Levelt, W (I989). Speaking from intention to articulation. Cambridge, MA: The MIT Press.

McCarthy, M (20l0). Spoken ﬂuency revisited. English Proﬁle Journal, 1(l ), l-15.

Thornbury, S. (2005). How to teach speaking. Harlow: Pearson.

Willis, D , & Willis. J. (2007 ). Doing task-based teaching. Oxford: Oxford University Press.

Bygate, M. (2001). Speaking. In R. Carter & D.Nunan (Eds.), The Cambridge guide to teaching English to speakers of other language (pp. 14-20). Cambridge: Cambridge University Press
Dewi, R.S., Kultsum, U., & Armadi, A. (2017). Using communicative games in improving students’ speaking skills. English Language Teaching, 10(1), 63-71.
Doghonadze , N., & Gorgiladze,G. (2008). Problem solving in teaching foreign lahguages to students of pedagogical departments . Scientific Journal of International  Black Sea University,2 (1), 101.
Eggen , P., & Kauchak, D. (2012). Strategies and models for teachers: Teaching content and thinking skills (6th ed). Boston: Pearson Education.
Goh, C.C .M. (2007). Teaching speaking in the language classroom. Singapore: SEAMEO Regional Language Centre. Government Regulation. (2010). 17 C.F.R. §77
Jolly, D., & Bolitho,R. (1998). A framework for materials writing. In B. Tomlinson (Ed.) Materials development in language teaching (pp.90-115). Cambridge: Cambridge University Press.
Jonassen, D.H (2004) Learning to solve problems: An instructional design guide. San Fransisco: Pfeiffer
Weiss, R.E. (2003). Designing problems to promote higher-order thinking. New directions for teaching and learning, 2003(95), 25-31.

Home assignment
Reflection task
Based on what you have learnt from this lecture, consider the other factors that you think can influence the success of a speaking material. Make the list of qualities of your speaking materials that your students liked or disliked.
Question/Answer
· 1. What factors are important to be considered when creating speaking materials?
· 2. What areas of research concern the development of materials for teaching?
· 3. What challenges are there in developing speaking materials?
A Practical Task
Within the selected branch of ESP, develop a speaking material and use it with your students. Collect their feedback by asking the questions based on the information given in the lecture.

